
St Cuthbert’s RC Primary School: Full Pupil Premium strategy statement 

1. Summary information 

School St Cuthbert’s RC Primary School, Hartlepool  

Academic Year 2018/2019 Total PP budget £114,460 Date of most recent PP Review Dec 2016 

Total number of pupils 276 Number of pupils eligible for PP 88 Date for next internal review of this strategy Dec 2019 

2. Current attainment and progress (July 2018 outcomes) KS2 outcomes  

   
       All Pupils Pupils eligible for PP (12 children) 

Pupils not eligible for 
PP (school)  

Pupils not eligible for 
PP (national 

average) 

 

Progress in reading  1.8 0.6 1.8 0.0 

Progress in writing  3.8 2.6 3.8 0.0 

Progress in maths  1.2 0.9 1.2 0.0 

 SCHOOL NATIONAL  SCHOOL  NATIONAL  SCHOOL  NATIONAL  

% attainment in reading, writing and maths 66% 61% 58% 0% 71% 67% 

% attainment in reading  79% 72% 67% 0% 88% 77% 

% attainment in writing  79% 76% 67% 0% 88% 81% 

% attainment in maths  69% 75% 58% 0% 76.5% 80% 

3. Current attainment and progress (July 2018 outcomes) KS1 outcomes  

   
       All Pupils Pupils eligible for PP (your school) 

Pupils not eligible for 
PP (school)  

Pupils not eligible for 
PP (national 

average) 

% Attainment in R/W/M combined  63% 50% 70%  

 SCHOOL  NATIONAL SCHOOL NATIONAL SCHOOL NATIONAL 

% Attainment in reading  77% 76% 67% 0% 83% 79% 

% Attainment in writing  69% 68% 58% 0% 74% 72% 

% Attainment in maths  74% 75% 59% 0% 83% 79% 

 

4. Barriers to future attainment (for pupils eligible for PP, including high ability) 



 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  SEMH - % of children with barriers from SEMH has increased in school. SDP drive to provide more support for identified children additional to 
support already in place (B&A group, Rainbows etc.)  

B.  Maths – outcomes from last year at each key stage were reduced after White Rose curriculum was implemented 

C.  Poor oral language skills and key vocabulary (speaking and listening skills)  – impact on reading and writing outcomes and progress 

D. Attendance (Disadvantaged) 94% 2017/2018, National 94.1%, Others 96.3% 

E. Exercise/Diet/Fitness  

External barriers (issues which also require action outside school, such as low attendance rates) 

F Parental Engagement 

G Multiple Morbidity factors (Vulnerability)  

5. Desired outcomes  

 Desired outcomes and how they will be measured Success criteria  

A.  More effective support for children with specific mental health issues – anxiety, anger 
management, social/emotional issues. Alongside supporting parents with children with 
complex mental health issues. 

Children are more effectively supported in school and 
develop strategies to help them cope with different 
situations that arise in school and in their everyday life. 

B.  Maths year overviews are successfully implemented through school and a more 
rigourous maths curriculum delivery reflects the needs of the children and breadth of 
skills needed for successful outcomes at all 3 key stages.  

Outcomes improve at each key stage to be in line or 
better than national standard in July 2019.  

C.  SAL curriculum and FFT Vocabulary power materials are integrated into English 
curriculum to better support development of language in KS1 and KS2 alongside 
continued imbedding of Talk Matters approach in EYFS.  

Children are exposed to an enriched spoken word 
vocabulary which is visibly used in their reading and 
writing skills therefore improving outcomes particularly 
in writing.  

D.  Attendance for disadvantaged children continues to rise to be in line with national figure 
(current 94.1%) and the gap between disadvantaged and others continues to close.  

Disadvantaged children have good attendance and are 
in school ready to learn each day. This group have 
attendance equal to other children in school.   

E.  Raised profile of importance of exercise, diet and fitness across all children to improve 
outcomes for SEMH, PSED and academic progress.  

Profile of taking regular exercise, good diet and keeping 
fit are understood by children. They contribute actively 
to this and take home key messages to parents/carers 
about keeping well both physically and mentally.  

F.  Continue to improve parental engagement by increasing the opportunities for parents to 
work and engage with their own children during the school day in different contexts.  

Parents are more engaged in supporting their child’s 
education and provide invaluable support to them both 
in school and at home.  
 



6. Review of expenditure  

Previous Academic Year 2017 - 2018 

i. Quality of teaching for all 

Desired 
outcome 

Chosen 
action/ 
approach 

Estimated impact: Did you meet the success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned(and 
whether you will continue 
with this approach) 

Cost 

Improved 
results for 
disadvantaged 
children from 
2018  
 
Disadvantaged 
children making 
equal progress 
to their peers 
from their 
starting points. 

Additional 
teacher for Y5 
cohort enabling 
small classes at 
Y5 of 2 X 20 
children 

REVIEW FOR AUTUMN 2018 
Additional teacher at Y5 for smaller classes and focused teaching to support all pupils 
and target PP pupils.  
 
Smaller classes were more successful because pedagogical changes to teaching and 
learning allowed teachers to personalise learning. This is echoed in EEF ‘Reducing 
class size’:  
 
‘The gains from smaller class sizes are likely to come from the increased 
flexibility for organising learners and the quality and quantity of feedback the 
pupils receive…’ 
 
With Working in this way allowed 1st wave intervention to be a daily approach with 
teachers and TA’s within the classroom. Children were targeted and next steps were 
clearly identified so progress was improved from their starting points at the beginning 
of the year.  

 

YEAR 5 COHORT DATA  

 WTS  EXS GDS 

 SEPT JULY SEPT JULY SEPT JULY 

R 30% 33% 53% 44% 17% 43% 

W 60% 31% 27% 54% 13% 15% 

M 43% 28% 30% 38% 27% 33% 

 

 
 

REVIEW FOR AUTUMN 
2018  
Smaller classes for Y5 
children proved successful 
for outcomes at end of Y5.  
 
This approach will be 
repeated this year with this 
cohort into Y6 (2 x classes 
20) to ensure that progress 
is rapid and that gaps are 
closed by end of KS2 for 
disadvantaged majority.  
 
 
 

 



Improved 
results for 
disadvantaged 
children from 
2017  
Disadvantaged 
children making 
equal progress 
to their peers 
from their 
starting points. 
Improving CLL 
for all children 
– enrichment of 
language to 
inspire/motivate 
improved 
outcomes for 
all children  

Teaching Triads 
Lesson research 
model focusing 
on pedagogical 
approaches to 
teaching and 
learning 

PEDAGOGY:  
Triads successfully targeted KS teams of teachers collaboratively planning, teaching, 
observing and analysing learning and teaching in ‘research lessons’. They recorded 
their findings and reflected on positive aspects of teaching and learning. Over the 
cycle of research lessons they innovated/refined a pedagogical approach which was 
shared with others and lessons refined and developed from this.  
 
All staff met criteria set from Triad approaches and action plans.  
Lesson observations (kept by HT) of teachers in Autumn term 2018 by HT supported 
evidence that teachers had developed new pedagogical approaches which had been 
developed in triad lessons.  

Triad cycle will be repeated 
in Summer 2019 to further 
develop teaching 
approaches and support 
further pedagogical 
innovation across key 
stages. 
 
Triads will be cross phase 
e.g. mixed teams for triads 
from across key stages in 
school.  
 

 

Wave 1  
Reading 
Comprehension 
based on 
inference 
materials to 
improve 
reading 
progress  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

FFT Reading 
Comprehension 
and Reading 
Journal work 
 

ED/FC attended training for Y6 and Y2 from January to April 2018.  
FC delivered twilight training on reading comprehension materials from FFT to all staff 
from EYFS.  
 
Reading Policy was reviewed and reading journal strategies were put into policy for 
implementation in Summer 2018 (trial) and Autumn 2018 practice across all key 
stages.  
SLT reviewed Reading on 9/10/18 in scrutiny and 27/11/18 –this indicated reading 
strategies needed further embedding across school.  
 

Approaches embed basic skills 
with children for reading 
comprehension. Policy now 
reflects this as a whole school 
approach to Reading. This will 
continue into next academic 
year. Staff meetings in Spring 
term 2019 to refresh practice 
and review strategies used in 
teaching and learning with 
teaching staff.  

 

RSC 
Shakespeare 
initiative with 
Archibald 
Primary School  
YEAR 3  
CLL  

Oral Language 
Interventions – 
enriching oral 
language 
vocabulary  

Production in Summer term 2018 in Middlesbrough was successful. 
In school rehearsals proved that children had embraced the project and oral language 
skills had shown improvement for all including disadvantaged children within the 
cohort.  Data supports the project outcomes for R and W in Y3.  
 
 

Y
3
: 
3
9
 SUBJECT EXS GDS EXS/+ 

READING 18 chdn  

46% 
12 chdn  

43% 
30 chdn  

89% 

WRITING 16 chdn  

41% 
12 chdn 

43% 
28 chdn 

84% 

EC/FC outcomes from Y3 
shows approaches increased 
quality of writing and SAL in Y3.  
RSC will be targeted at Y6 in 
Spring term 2019 next 
academic year.  
2 x teachers from Y6 will attend 
and ED as Team leader (3 staff 
in total). Y6 will be involved in 
production of Romeo and Juliet 
in June 2019 in Middlesbrough.  
Spring curriculum Y6 focussed 
on text and R/W.  

 



MATHS 
Reasoning:  
Curriculum for 
GDS  

White Rose 
Maths 
curriculum 

 White Rose Mastery curriculum trialled in school for Autumn 2017 

 ST to lead staff meeting on 20/10/17 for feedback so far 

 Lesson observations focus on reasoning and fluency in Maths (JW/ST). 

 Planning assistance from ST for teachers during Autumn and planning to JW 
each half term and ST 

 Feedback to teachers on planning  

 Book scrutiny in SLT each week for different year groups to see impact 
(reasoning and fluency) and provide feedback on areas for development  

 Review and analysis for next steps for Spring term 2018 for using White Rose 
curriculum at St Cuthbert’s 

 YEAR 6 OUTCOMES (difference from 2017 
 

WHITE ROSE IMPACT  
Outcomes from data for Summer 2018 for end of KS from EYFS to Y6 

 

 
 
 
 

Y6 WTS EXS GDS EXS/EXS+ 

2018 

EXS/EXS+ 

2017 

DIFFERENCE 

M 31%  

 

41%  

 

28%  

 

69%  

 

73% -4% 

White Rose curriculum has not 
been successful and results at 
KS2 show a dip in outcomes for 
children.  
The prescribed nature of the 
curriculum is not tailored 
enough for the needs of the 
children within school which is 
reflected in the dip in outcomes.  
 
Subject review was undertaken 
in Summer 2 2018 by ST/FC 
and new Maths overviews for 
each year group where created 
to reflect needs of cohorts in 
school.  
 
White Rose to be used in 
2018/2019 as supporting 
materials for mastery in maths 
but not as the curriculum for 
each year group.  
 
Time for leadership has been 
allocated for FC/JW and SLT to 
scrutinise implementation of 
new overviews etc.  
 
FC attending 
Mythbusting/Active maths for 2 
x ½ days in Autumn 2018.  
 
Maths shadow (TMc) in place 
for Autumn 2018 for academic 
year.  
 
ED/JW to attend Assertive 
Mentoring in Maths in Spring 1 
2019 term.  
 
Regular book scrutiny and 
feedback given to teachers 
from SLT including learning 
walks.  

 

ii. Targeted support 

Desired 
outcome 

Chosen 
action/ 
approach 

Estimated impact: Did you meet the success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will 
continue with this 
approach) 

Cost 



A higher 
percentage of 
disadvantaged 
children to 
reach ARE and 
to match 
progress of 
their non-
disadvantaged 
peers. 
Gaps between 
disadvantaged 
and others 
close at key 
year groups 
across school – 
EYFS, Y2, Y6. 

Targeted 
intervention for 
identified groups 
of disadvantaged 
children.  
 
4 Teaching 
assistants 
specifically 
trained to provide 
additional 
teaching. 

Redeploying Teaching Assistants to target specific identified children within school 
using targeted and structured interventions. They are measurable for progress and 
impact is maximising skills of good quality teaching assistants across school to ensure 
disadvantaged and children from other vulnerable groups make progress towards 
good outcomes.  
‘In the most positive examples, it is likely that support and training will have 
been provided for both teachers and TAs so that they understand how to work 
together effectively, e.g. by making time for discussion before and after 
lessons…’ 
In house research by TA’s: TA’s are now empowered to develop their intervention 
delivery. Innovation of the delivery of intervention  
‘Research which focuses on teaching assistants who provide one to one or 
small group support shows a stronger positive benefit of between three and five 
additional months on average. Often support is based on a clearly specified 
approach which teaching assistants have been trained to deliver...’ 
 
 

TA’s are supporting children 
across school and are 
deployed based on needs of 
cohorts and individuals 
within them.  
This has been successful for 
prior 2 years in school and 
will continue with TA’s 
timetabled by JW/ED across 
school.  
Next step will be to look at 
teaching assistants and to 
enhance training for them 
re: possible precision 
teaching interventions in 
school. Establish 
Performance Management 
for TA’s in school.  

 



Continue to 
improve results 
for 
disadvantaged 
children in 
R/W/M to be in 
line or better 
than 
national/others 
 
 

Booster classes 
for Y6 pupils 
before school 
for 16 weeks 8-
9am breakfast 
provided. 
 
 
 
 

Individualised support for those pupils identified as being below or significantly below 
expected levels Summer data 2017 indicates:  
Need to ensure that those children are given every opportunity to achieve best 
outcomes at end of Y6. Provision is open to all children at St Cuthbert’s. 2 PP children 
did not fully attend boosters and this was reflected in outcomes (WTS in some or all 3 
areas.  

Whole Cohort data from Y6 

 

 

PP children from cohort (13 recorded in school data) 

 
 

29 

CHDN 
WTS EXS GDS EXS/EXS+ % 

R 21% (6 chdn) 48% (14 chdn) 31% (9 chdn) 79% (23 chdn) 

W 21% (6 chdn) 48% (14 chdn) 31% (9 chdn) 79% (23 chdn) 

M 31% (9 chdn) 41% (12 chdn) 28% (8 chdn) 69% (20 chdn) 

13  

CHDN 
WTS EXS GDS EXS/EXS+ % 

R 23% (3 chdn) 54% (7 chdn) 23% (3 chdn) 77% (10 chdn) 

W 31% (4 chdn) 46% (6 chdn) 23% (3 chdn) 69% (9 chdn) 

M 23% (3 chdn) 69% (9 chdn) 8% (1 chdn) 77% (10 chdn) 

Approach will continue for 
Y6 cohort 2018/2019 
 
YEAR 6 BOOSTER 
CLASSES: to ensure that 
standards are consistently 
good for identified children 
and booster groups support 
progress towards good 
outcomes. TA’s support 
booster classes when/were 
needed alongside SLT and 
teachers who have 
volunteered to support the 
process.  
 
Children are grouped for 
booster according to current 
levels and next steps to 
ensure skills that are weaker 
or missing are addressed. 
Children who are borderline 
(disadvantaged and others) 
are invited to attend.  
JW/BM/TM/ED timetable for 
booster classes.  
 

 

Disadvantaged 
children arrive 
at school on 
time, alert and 
ready to learn 
following a 
good start to 
the day. 

Breakfast club, 
recommended to 
Pupil premium 
children.  
Currently 10 PP 
 
Cost of two 
member of staff 
to supervise 

Breakfast ensures that pupils are ready for learning and improvements in attendance 
for those identified children.  
 
We provide support, through Breakfast Club, to pupil premium children as well as 
others in school. 
 
BREAKFAST CLUB: will continue as a strategy this year to support those 
disadvantaged children in school and will be promoted to parents via PSA as a 
support strategy for ensuring children are in school on time and ready for learning. 
Impact on attendance is also to be promoted with vulnerable families. 
 

BREAKFAST CLUB: will 
continue as a strategy this 
year to support those 
disadvantaged children in 
school and will be promoted 
to parents via PSA as a 
support strategy for ensuring 
children are in school on 
time and ready for learning. 
Impact on attendance is also 
to be promoted with 
vulnerable families. 
 

 

iii. Other approaches 

Desired 
outcome 

Chosen 
action/ 
approach 

Estimated impact: Did you meet the success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  Cost 



(and whether you will 
continue with this 
approach) 

Increased 
confidence and 
improved 
behaviour for 
learning. 
Children 
achieve their 
social targets 
which impacts 
positively on 
their learning. 
Children grow 
in self-esteem 
and confidence. 
Recorded in 
their feedback 
and through 
teacher and 
B&A 
observation 

Believe and 
Achieve group – 
small group 
support in social 
skills, building 
self-esteem, 
improving 
behaviour, 
setting small 
achievable 
targets 
 

Implementation:  
PSA sets termly targets in conjunction with class teachers to support PSED/BESD 
development with identified children.  
 
PP children and vulnerable children are prioritised for group but all are welcome. The 
group runs guest places and has older children as role models for younger children. 
Individuals are selected for role models based on their needs as well as those of the 
group. 
 
Each child knows their targets and understands them. They work towards them during 
group time and this is translated back into the classroom.  
 
Children can access the group on weekly basis but also as guests dependant on need 
(usually past group members). Children can be regular visitors if the need is greater or 
older children act as guests/role models for younger children who can join the group at 
times up to 3 sessions a week. 

Successful in supporting 
children in school. However 
SDP has identified 
additional needs are 
growing among children in 
school (SEMH) so additional 
strategies and 
resource/provision is 
planned for academic year 
2018/2019 to support and 
enhance the work done by B 
& A group and work of PSA 
in school.  
 
Vauxhall profile, CPOMS 
entries and Case Studies 
are available for evidence 
outcomes for group.  

 

Attendance 
initiatives to 
target PP 
children and 
close the gap 
between PP and 
national 
average  

Targeted 
attendance 
initiatives which 
focus on 
improving 
attendance for 
PP children 
across school  

HT to track attendance of PP children  
Parents evening – parents receive attendance and discussion with T about what 
expectation is for good attendance and what effect it can have on learning and 
progress  
 
Initiatives e.g. Christmas present to encourage attendance at 100%  
90% children fast tracked by HT and regular review of child/children  
 
Attendance across school had reached national expectation of 96%+ in last 
academic year because of initiatives and targeted intervention for vulnerable 
children by HT/Attendance team.  
 

Attendance for Disadvantaged 
(94%) was -0.1% below 
National (94.1%) but 2.3% 
below National for Others. 
Initiative will now continue this 
academic year to support and 
encourage continued 
attendance improvement to 
close the gap to Others 
(National figure).  
Targeting of children who drop 
below will continue with HT and 

Attendance team.  

 



Children are 
exposed to 
experiences 
which ‘ignite’ 
learning and 
provide 
enrichment and 
variation to 
their limited life 
experiences 
outside of 
school 

Trips out/visits 
into school which 
enhance/broaden 
experiences for 
children, 
particularly PP 
children as 
vulnerable group 

Each class teacher to book visits to act as stimulus for learning  
Additional trips organised to support topics delivered in class  
Visitors into school when appropriate  
Y6 trips – supported by using PP funding residential and Y5 trip to Northumberland  
 
All trips completed and successful including Y5 and Y6 residential trips in May 
and July 2018.  
 
 

This approach will continue 
again for this academic 
year. Trips form an 
important part of enrichment 
of learning for all children.  
 
Teachers to book trips 
individually to support 
curriculum and evidence to 
be in Shine floorbooks and 
curriculum floorbooks.  
 
Supports SEMH drive for 
SDP and will continue next 
year.  

 

Children have 
access to 
school uniform 
for school  

Funding 
additional 
uniform for 
children and 
supporting 
families with 
purchasing 
uniform 

Families in need have been supported by school for uniform and PE kits etc. 
Children do not feel excluded from school because they are not able to wear school 
uniform. Children take pride in their appearance and during the year they have 
suitable clothes, coats and other essentials (such as PE kit for school activities) so 
they 

This approach will continue 
again to support families  
within school and in the 
wider school community. 

 

Increased 
confidence and 
improved 
behaviour for 
learning. 
Children grow 
in self-esteem 
and confidence.  

WEST VIEW 
PROJECT  
SEMH 
approaches to 
improved 
confidence and 
self esteem  

1 group of children (6 chdn identified in KS2) attended 6 wk project time with 
West View Project in Summer term 2018.  
1 group of children (6 chdn identified in KS1 and KS2) attended Forest School, 
Rossmere as part of SEMH programme in Summer term 2018.  
 
PP children and vulnerable children are prioritised for group but all are welcome. The 
group has older children as role models for younger children. Individuals are selected 
for role models based on their needs as well as those of the group 

West View project will be 
used again for vulnerable 
children and those identified 
by SLT and PSA.  
 
Forest school will not be 
available due to changes at 
Rossmere management etc. 
 
Summerhill half and full 
days for SEMH will be used. 
 
Balance Bikes for EYFS to 
support PSED strand of 
EYFSP (also documented 
on Sports Premium funding).   

 

 
  



7. Planned expenditure  

Academic year 2018/2019 

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted support 
and support whole school strategies.  

i. Quality of teaching for all 

Desired 
outcome 

Chosen action 
/approach 

What is the evidence and rationale for 
this choice? 

How will you ensure it is 
implemented well? 

Staff 
lead 

When will you 
review 
implemen- 
tation? 

Improved results 
for disadvantaged 
children from 
2018 outcomes. 
 
Disadvantaged 
children making 
equal progress to 
their peers from 
their starting 
points. 

Additional teacher for Y6 
cohort enabling small 
classes at Y6 of 2 X 20 
children 

Within the cohort behavioural and negative 
attitudes to learning existed. PSED 
integration was targeted through reducing 
class size to 2 x 20 to focus on this key 
issue: ‘When a change in teaching 
approach does accompany a class size 
reduction… then benefits on attainment 
can be identified, in addition to 
improvements on behaviour and 
attitudes.’ 
This would also enable a change in 
pedagogical approaches to learning.  ‘The 
gains from smaller class sizes are likely 
to come from the increased flexibility for 
organising learners and the quality and 
quantity of feedback the pupils receive…’ 
Individual learning will ensure that the quality 
of feedback and next steps for each child 
would be of higher quality. Alongside the 
flexibility to teach and personal learning so 
that quality 1st wave intervention facilitates 
learning and progress increases.  
The teacher… changes their teaching 
approach when working with a smaller 
class and whether, as a result, the pupils 
change their learning behaviours 
reducing the number of pupils in a class 
will improve the quality of teaching and 
learning, for example by increasing the 
amount of high quality feedback or one to 
one attention learners receive.’ 
 
COST: £35,643 

Implementation: 
Splitting cohort into 2 small classes of 20 
to ensure good or better progress from all 
groups within cohort  
 
Pedagogy:  
Teaching and Learning is personalised so 
that each child has individual next steps 
identified. Teaching focuses on high 
quality teacher intervention during learning 
time that moves learning on quickly. 
Strategies are put into place to effectively 
support the improvement of reading:  
 
Intervention and support:  
1:1 support can be offered during every 
lesson and intervention e.g. writing 
conversations can take place with the 
teacher/TA as learning progresses in the 
lesson. 1st wave quality intervention is of 
high quality and focused on individual 
need. TA feedback to teacher on daily 
basis and ensures that a record is kept 
(intervention support document) of each 
time in class intervention is delivered.  
 
Measuring implementation:  
This will be monitored through lesson 
observations and feedback. Teachers’ 
work in a team to discuss individual 
progress and this is supported by 6 week 
cycle of additional intervention and pupil 
progress meetings with DHT.   

JW 
ED 
 

PP meetings in 6 
week cycles  
 
Lesson 
observations each 
term  
 
Appraisals 
October then Feb 
mid-point then 
June 2019 
 
Data drop 30th 
Nov/March/June 
Analysis of data 
by ED and then 
with Y6 teachers 
in team meetings 
etc.  
 
Team meetings 
with ED 3 per half 
term  
 
SLT scrutiny of 
books and 
learning walks 
plus feedback 
given to teachers  
 

 
 
 



Improved results 
for disadvantaged 
children from 
2018 outcomes. 
 
Disadvantaged 
children making 
equal progress to 
their peers from 
their starting 
points. 

Additional TA for Y5 
cohort enabling small 
group teaching for 
Disadvantaged boys in 
cohort. 

This will enable a change in pedagogical 
approaches to learning.  ‘The gains from 
smaller class sizes are likely to come 
from the increased flexibility for 
organising learners and the quality and 
quantity of feedback the pupils receive…’ 
Individual learning will ensure that the quality 
of feedback and next steps for each child 
would be of higher quality. Alongside the 
flexibility to teach and personal learning so 
that quality 1st wave intervention facilitates 
learning and progress increases.  
 
COST: £19,728 
1 additional x TA in Y5 Cohort  

Pedagogy:  
Teaching and Learning is personalised so 
that each child has individual next steps 
identified. Teaching focuses on high 
quality teacher intervention during learning 
time that moves learning on quickly. 
Strategies are put into place to effectively 
support the improvement of reading:  
 
Intervention and support:  
1:1 support can be offered during every 
lesson and intervention e.g. writing 
conversations can take place with the TA 
as learning progresses in the lesson. 1st 
wave quality intervention is of high quality 
and focused on individual need. TA 
feedback to teacher on daily basis and 
ensures that a record is kept (intervention 
support document) of each time in class 
intervention is delivered.  
 

JW 
AW 

PP meetings in 6 
week cycles  
 
Lesson 
observations each 
term  
 
Appraisals 
October then Feb 
mid-point then 
June 2019 
 
Data drop 30th 
Nov/March/June 
Analysis of data 
by ED and then 
with Y6 teachers 
in team meetings 
etc.  
 
Team meetings 
with ED 3 per half 
term  
 
SLT scrutiny of 
books and 
learning walks 
plus feedback 
given to teachers 

Improved results 
for disadvantaged 
children from 
2018 
 
Disadvantaged 
children making 
equal progress to 
their peers from 
their starting 
points. 
 
 

Teaching Triads – 
Lesson research model 
focusing on pedagogical 
approaches to teaching 
and learning 
 
 
Reflective Quality 
Teaching (RQT)  
Reflecting on key 
elements of teaching 
and learning to improve 
practice within the 
classroom (2 x teachers 
from St Cuthbert’s plus 
teachers from other 
schools in cluster).  

Teaching Triads Pedagogy:  
LS involves groups of teachers 
collaboratively planning, teaching, observing 
and analysing learning and teaching in 
‘research lessons’. They record their 
findings. Over a cycle of 2 research lessons 
they may innovate or refine a pedagogical 
approach which will be shared with others – 
good practice in teaching and learning. 
Sharing skills across teams and school.  
 
RQT Pedagogy:  
Teachers are given structured opportunities 
to reflect on own practice through a series of 
training days. Focus is on outstanding 
teaching strategies and practice within the 
classroom. Working with other colleagues 
from the cluster of Catholic schools in 
Hartlepool.  

Implementation  
Summer Term 2019 – Teaching Triads  
Cover for teachers to be released to work 
in triads across 2 terms till Summer 2019. 
 
Planning for 2 Research Lessons  
 
 

JW 
ED 
 
CT’s  

 
 

JH @ 
SJV and 
RD as 
facilitator 
ED as 
facilitator  
 

Review at each 
coaching 
session with 
triads (see 
above ED/JW) 
and in reflective 
sessions after 
lesson have 
been taught  
 
 
 
 
Weekly review 
of RQT by 
facilitators to 
tailor group and 
individual needs  
 



COST: £4000 (Teaching Triads) release 
for staff and supply costs etc.  
COST: Free place for St Cuthbert’s staff 
plus costs for supply to cover ED (£70 x 6 
half days £420)  

  
 
 

Wave 1  
Reading 
Comprehension 
based on 
inference 
materials to 
improve reading 
progress  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

FFT Reading Journal 
Comprehension 
strategies  
 
 

EEF Reading Comprehension Strategies 
17/10/16  
Teachers and TA’s engage in with a specific 
focus on Reading improvement strategies: :  
‘Reading comprehension approaches to 
improving reading focus on learners’ 
understanding of the text. They teach a 
range of techniques that enable pupils to 
comprehend the meaning of what is 
written, such as inferring the meaning 
from context, summarising or identifying 
key points, using graphic or semantic 
organisers, developing questioning 
strategies, and monitoring their own 
comprehension and identifying 
difficulties themselves…’ 
Pedagogy: 
Embed the teaching of reading journal 
strategies and reading comprehension skills 
with children alongside using personalised 
reading comprehension questions and 
support.  
COST: Staff meeting time 2 x Spring term  
Training Supply costs £1380 

Book scrutiny of reading - FC to review 
reading 8/12/17 
 
ED/FC to review reading inference in 
school 14/12/17 and inference materials 
for school  
 
 
 
 
 
 
 
 
 
 
 
 
 

FC 
ED 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Book scrutiny of 
reading - FC to 
review reading 
8/12/17 
 
ED/FC to review 
reading 
inference in 
school 14/12/17 
and inference 
materials for 
school  
 
 
 
 
 
 
 
 
 
 

Targeted training 
and 
implementation of 
a SAL curriculum 
across school  

FTT The Power of 
Vocabulary  
 
Talk Matters KS1 and 
KS2  
 

‘Studies of oral language interventions 
consistently show positive benefits on 
learning… on average, pupils who participate 
in oral language interventions make 
approximately five months' additional 
progress over the course of a year… All 
pupils appear to benefit from oral language 
interventions, but some studies show slightly 
larger effects pupils from disadvantaged 
backgrounds (up to six months' benefit). 
Approaches which explicitly aim to develop 
spoken vocabulary work best … when they 
involve active use of any new vocabulary. 
Likewise, approaches that use as a medium 
to encourage collaborative work and 
interaction between pupils… Most studies 

Staff meeting Spring term 2019 to deliver 
material content of SAL NC material and 
strategies to implement in the classroom. 
 
Staff meeting to focus on FFT materials on 
power of vocabulary with staff and Talk 
Matters SAL curriculum from NC 2014.  

ED 
FC 
 

Scrutiny and 
monitoring of 
books for R/W 
including lesson 
observations  



comment on the importance of training and 
teacher development or support with 

implementation…’ 
Oral language interventions 23rd 
November 2018 EEF  
COST: £1480 (ED 1 x day course FFT and 
1 x ½ day training at LA) 

RSC Shakespeare 
initiative with 
Archibald Primary 
School  
YEAR 6 
CLL  

Oral Language 
Interventions – 
enriching oral 
language vocabulary  

‘Studies of oral language interventions 
consistently show positive benefits on 
learning… on average, pupils who participate 
in oral language interventions make 
approximately five months' additional 
progress over the course of a year… All 
pupils appear to benefit from oral language 
interventions, but some studies show slightly 
larger effects pupils from disadvantaged 
backgrounds (up to six months' benefit). 
Approaches which explicitly aim to develop 
spoken vocabulary work best … when they 
involve active use of any new vocabulary. 
Likewise, approaches that use as a medium 
to encourage collaborative work and 
interaction between pupils… Most studies 
comment on the importance of training and 
teacher development or support with 

implementation….’ 
Oral language interventions 23rd 
November 2018 EEF  
COST:  
CPD RSC training days for school staff with 
RSC and FFT trainers in Middlesbrough (3 x 
full days for BM/TM and 4 x full days for ED)  
COST: £6540 

Implementation via training days with staff. 
Children are studying ‘Romeo and Juliet’ 
as core text in Spring 2019 – book scrutiny 
and moderation of reading/writing in 
Spring term.  
Children preparing for performance with 
RSC practitioner visits and in school 
training  
RSC performance in June 2019 at 
Middlesbrough with cluster schools of 
‘Romeo and Juliet’  

JW 
ED  
 
BM  
TMC 
 
FC  
EC 

Termly – Spring 
term for R/W  
Summer term 
for performance 
and moderation 
of writing and 
reading (internal 
and external)  
Moderation in 
school RSC 
cluster?  

Total budgeted cost £69,191 

ii. Targeted support 

Desired 
outcome 

Chosen action/ 
approach 

What is the evidence and rationale for this choice? How will you 
ensure it is 

implemented 
well? 

Staff 
lead 

When will you 
review 
implemen-
tation? 



Continue to 
improve results 
for disadvantaged 
children in R/W/M 
to be in line or 
better than 
national/others 
 
 

Booster classes for Y6 
pupils before school 
for 16 weeks 8am - 
9am with breakfast 
provided. 
 
 
 
 

Individualised support for those pupils identified as being below or 
significantly below expected levels Summer data 2018 indicates:  
Need to ensure that those children are given every opportunity to 
achieve best outcomes at end of Y6. 
 
YEAR 6 BOOSTER CLASSES: Additional intervention and 
implemented booster classes to ensure that standards are 
consistently good for identified children and booster groups 
support progress towards expected outcomes. TA’s support 
booster classes when and were needed alongside SLT/Teaching 
staff.   
 
Children are grouped for booster according to current levels and 
next steps to ensure skills that are weaker or missing are 
addressed. 
BM/TM timetable for booster classes then discussed with JW.  
 
Provision is open to all children at St Cuthbert’s.  
COST: £2050 

Attendance at 
booster classes 
(register of 
attendance by each 
member of staff)  
 
Progress for those 
targeted children 
increases towards 
EXS/GDS  
 
Children gain 
confidence with key 
skills needed 

JW 
BM 
TM 
FC 
ED 
Plus CT’s  
 

Weekly – 
checking 
attendance and 
feeding back to 
parents at April 
2019 meetings  
 
End of year 
outcomes for Y6 
 
Review children 
not attending 
and speak to 
parents for 
support etc.  

Disadvantaged 
children arrive at 
school on time, 
alert and ready to 
learn following a 
good start to the 
day. 

Breakfast club, 
recommended to Pupil 
premium children.  
Currently 10 PP 
 
Cost of two member of 
staff to supervise 

Breakfast ensures that pupils are ready for learning and 
improvements in attendance for those identified children.  
 
We provide support, through Breakfast Club, to pupil premium 
children as well as others in school. 
 
BREAKFAST CLUB: will continue as a strategy this year to 
support those disadvantaged children in school and will be 
promoted to parents via PSA as a support strategy for ensuring 
children are in school on time and ready for learning. Impact on 
attendance is also to be promoted with vulnerable families. 
 
COST: 
TA £4554 (2 x adults in Breakfast Club) 

BREAKFAST 
CLUB: will continue 
as a strategy this 
year to support those 
disadvantaged 
children in school 
and will be promoted 
to parents via PSA 
as a support strategy 
for ensuring children 
are in school on time 
and ready for 
learning. Impact on 
attendance is also to 
be promoted with 
vulnerable families. 

JT 
JW 
Breakfast 
Staff x 2 
PSA 

Attendance is 
checked weekly  
 
Key children are 
targeted  
 
 

Total budgeted cost £ £6604 
 

iii. Other approaches 

Desired 
outcome 

Chosen action/ 
approach 

What is the evidence and rationale for this choice? How will you 
ensure it is 
implemented 
well? 

Staff 
lead 

When will you 
review 
implemen-
tation? 



Improve provision 
for children 
identified with 
SEMH needs 
across school. 
Provide support 
for children with 
strategies and 
intervention  

Buy in additional support 
from EP (Jenna Clark) 
from LA to provide 
bespoke sessions and 
group/individual support 
in school for identified 
children for across year.  
 
Spring term 2019  
Twilight with CLM and 
JC (EP) to deliver 
anxiety training to staff 
in school and feedback 
on group work/strategies 
which are effective to 
use with children with 
anxiety barriers 
 
 

Schools have a central role to play in enabling their pupils to be 
resilient and to support good mental health and wellbeing. It is 
important that schools promote good mental wellbeing for all 
pupils…A school’s approach to mental health and behaviour 
should be part of a consistent whole school approach… to mental 
health and wellbeing. Schools have an important role to play in 
supporting the mental health and wellbeing of their pupils, by 
developing approaches tailored to the particular needs of their 
pupils…  
Prevention: creating a safe and calm environment where mental 
health problems are less likely, improving the mental health and 
wellbeing of the whole school population, and equipping pupils to 
be resilient so that they can manage the normal stress of life 
effectively. This will include teaching pupils about mental 
wellbeing through the curriculum and reinforcing this teaching 
through school activities and ethos…   
Identification: recognising emerging issues as early and 
accurately as possible;  
Early support: helping pupils to access evidence based early 
support and interventions; and  
Access to specialist support: working effectively with external 
agencies to provide swift access or referrals to specialist support 
and treatment.  
DFE document: Mental Health and Behaviour in Schools 
November 2018 
COST: £6850 

JW Supporting 
implementation of 
group and working 
with CF to plan 
termly suitable 
interventions at 
group and individual 
level  
CLM Wellbeing 
Champion  
 

JW 
PS 
CLM  
JC (EP) 

Termly 
evaluations  
 
Weekly reviews 
with CLM/JC as 
initiatives are 
run  

Wellbeing – 
Training and 
promoting a 
‘Wellbeing’ 
Champion for 
school  

AUTUMN TERM  
PD day Wellbeing and 
Mindfulness for staff 
(run in partnership with 
St Joseph’s staff) 26th 
October 2018 
 
Running Anxiety group 
(10 wks) with CLM 
supporting (5 children)  
1 ½ sessions per week  
 
Wellbeing training 2 x 
full day and 1 x half day 
 
Mindfulness training 10 
wks plus 1 full day.  
Training for CLM 
(network meetings) plus 

Schools have a central role to play in enabling their pupils to be 
resilient and to support good mental health and wellbeing. It is 
important that schools promote good mental wellbeing for all 
pupils…A school’s approach to mental health and behaviour 
should be part of a consistent whole school approach… to mental 
health and wellbeing. Schools have an important role to play in 
supporting the mental health and wellbeing of their pupils, by 
developing approaches tailored to the particular needs of their 
pupils…  
Prevention: creating a safe and calm environment where mental 
health problems are less likely, improving the mental health and 
wellbeing of the whole school population, and equipping pupils to 
be resilient so that they can manage the normal stress of life 
effectively. This will include teaching pupils about mental 
wellbeing through the curriculum and reinforcing this teaching 
through school activities and ethos…   
Identification: recognising emerging issues as early and 
accurately as possible;  

CLM Wellbeing 
Champion  
 
JW Supporting 
implementation of 
group and working 
with CF to plan 
termly suitable 
interventions at 
group and individual 
level  
 

JW 
PS 
CLM  
JC (EP) 

Post group 
evaluation by 
CLM and EP.  
 
HT/EP/CLM 
meet to discuss 
next steps end 
of Autumn 2018 
 
Group work 
evaluated  2019 
after Spring 
programme 
delivery   



full days training in 
Spring and Summer 
terms 2019 

Early support: helping pupils to access evidence based early 
support and interventions; and  
Access to specialist support: working effectively with external 
agencies to provide swift access or referrals to specialist support 
and treatment.  
DFE document: Mental Health and Behaviour in Schools 
November 2018 
 
‘Interventions which target social and emotional learning (SEL) 
seek to improve pupils’ interaction with others and self-
management of emotions, rather than focusing directly on the 
academic or cognitive elements of learning. SEL interventions 
might focus on the ways in which students work with (and 
alongside) their peers, teachers, family or community... broad 
categories of SEL interventions can be identified: more 
specialised programmes which are targeted at students with 
particular social or emotional needs…SEL interventions have an 
identifiable and valuable impact on attitudes to learning and social 
relationships in school. They also have an average overall impact 
of four months' additional progress on attainment…SEL 
programmes appear to be particularly beneficial for disadvantaged 
or low-attaining pupils…’ EEF Social and Emotional Learning 
13th November 2018 
 
COST: £3950 (10 days supply costs and PD day)  

Increased 
confidence and 
improved 
behaviour for 
learning. Children 
achieve their 
social targets 
which impacts 
positively on their 
learning. Children 
grow in self-
esteem and 
confidence. 
Recorded in their 
feedback and 
through teacher 
and B&A 
observation 

Believe and Achieve 
group – small group 
support in social skills, 
building self-esteem, 
improving behaviour, 
setting small achievable 
targets 
 

PSA sets termly targets in conjunction with class teachers to 
support PSED/BESD development with identified children.  
 
PP children and vulnerable children are prioritised for group but all 
are welcome. The group runs guest places and has older children 
as role models for younger children. Individuals are selected for 
role models based on their needs as well as those of the group. 
 
Each child knows their targets and understands them. They work 
towards them during group time and this is translated back into 
the classroom.  
Targets are reviewed termly with children. Feedback to class 
teachers weekly by PSA and issues that may have been raised 
are shared with the relevant individuals or team.   
 
Children can access the group on weekly basis but also as guests 
dependant on need (usually past group members). Children can 
be regular visitors if the need is greater or older children act as 
guests/role models for younger children who can join the group at 
times up to 3 sessions a week. 

Implementation:  
PSA sets termly 
targets in conjunction 
with class teachers 
to support 
PSED/BESD 
development with 
identified children.  
 
PP children and 
vulnerable children 
are prioritised for 
group but all are 
welcome. The group 
runs guest places 
and has older 
children as role 
models for younger 
children. Individuals 
are selected for role 

PSA 
JW  
ED  

Targets are 
reviewed termly 
with children.  
 
Feedback to 
class teachers 
weekly by PSA 
and issues that 
may have been 
raised are 
shared with the 
relevant 
individuals or 
team.   
 



‘On average, SEL interventions have an identifiable and 
significant impact on attitudes to learning, social 
relationships in school, and attainment itself (four months' 
additional progress on average)…’ 
 
‘SEL programmes appear to benefit disadvantaged or low-
attaining pupils more than other pupils…’ 
 
Lack of self-esteem and self-confidence impacts on a child’s 
outcomes.  
 
COST:  
PSA £18,781 (PSA plus TA)  

models based on 
their needs as well 
as those of the 
group. 
 
Each child knows 
their targets and 
understands them. 
They work towards 
them during group 
time and this is 
translated back into 
the classroom.  
 
Children can access 
the group on weekly 
basis but also as 
guests dependant on 
need (usually past 
group members). 
Children can be 
regular visitors if the 
need is greater or 
older children act as 
guests/role models 
for younger children 
who can join the 
group at times up to 
3 sessions a week. 

Increased 
confidence and 
improved 
behaviour for 
learning. Children 
grow in self-
esteem and 
confidence.  

Enriched Curriculum 
Experiences  
 
WEST VIEW PROJECT  
SEL approaches to 
improved confidence 
and self esteem  
 
SUMMERHILL  
SEL approaches to 
improve confidence and 
self esteem  

PP children and vulnerable children are prioritised for group but all 
are welcome  
 
Risk taking/Team work/Turn taking  
Building self-esteem, confidence and positive attitudes to 
relationships and developing their sense of trying new 
experiences.  
 
‘On average, SEL interventions have an identifiable and 
significant impact on attitudes to learning, social 
relationships in school, and attainment itself (four months' 
additional progress on average)…’ 
 
‘SEL programmes appear to benefit disadvantaged or low-
attaining pupils more than other pupils…’ 

PSA and JW sets 
termly targets in 
conjunction with 
class teachers to 
support PSED/BESD 
development with 
identified children.  
 
PP children and 
vulnerable children 
are prioritised for 
group but all are 
welcome. The group 
has older children as 
role models for 
younger children. 

JW 
PS 
WVP 
CT’s 
 

After first group 
have accessed 
block of 
provision review 
to be done of 
impact on SEL 
and attitude to 
learning  



Lack of self-esteem and self-confidence impacts on a child’s 
outcomes.  
 
Balance Bikes – Reception children in Autumn term 2019.  
Increasing confidence and PSED skills. Purchase  
 
COST: £3050 plus £934 towards Balance Bikes purchase for 
EYFS children  

Individuals are 
selected for role 
models based on 
their needs as well 
as those of the group 

Attendance 
initiatives to 
target PP children 
and close the gap 
between PP and 
national average  

Targeted attendance 
initiatives which focus 
on improving attendance 
for PP children across 
school  

Half termly reward system for attendance e.g. Christmas initiative 
for 100% attendance 
End of year 100% reward  
 
HT and PSA in school plus attendance team  
More specific targeting of groups  
More frequent reward systems for children to promote the 
importance of attendance.  
Targeted tracking for Disadvantaged children and intervention to 
address children falling below national  
 
COST:  
Rewards across year for children £1100 

HT to track 
attendance of PP 
children  
Parents evening – 
parents receive 
attendance and 
discussion with T 
about what 
expectation is for 
good attendance and 
what effect it can 
have on learning and 
progress  
 
Initiatives e.g. 
Christmas present to 
encourage 
attendance at 100%  
90% children fast 
tracked by HT and 
regular review of 
child/children 

HT 
 

Half termly 
review 
Review 
effectiveness of 
interventions   
 
 

Children are 
exposed to 
experiences 
which ‘ignite’ 
learning and 
provide 
enrichment and 
variation to their 
limited life 
experiences 
outside of school 
 
 

Trips out/visits into 
school which 
enhance/broadenexperi
ences for children, 
particularly PP children 
as vulnerable group 

RESIDENTIAL TRIPS Y5/6  
Support for disadvantaged children to access residential trips in 
Y5 and Y6 from PP funding. 
 
Disadvantaged children are supported with access to trips 
 
Reading Week – trips to enrich curriculum  
 
Sport and enriched curriculum   
 
COST: £3000 

Implementation:  
Each class teacher 
to book visits to act 
as stimulus for 
learning  
Additional trips 
organised to support 
topics delivered in 
class  
Visitors into school 
when appropriate  
Y6 trips – supported 
by using PP funding 
residential   

HT 
DHT 
CT’s 

 

End of each 
term by class 
teacher HT  



Children have 
access to school 
uniform for 
school  

Funding additional 
uniform for children and 
supporting families with 
purchasing uniform 

Children do not feel excluded from school because they are not 
able to wear school uniform. Children take pride in their 
appearance and during the year they have suitable clothes, coats 
and other essentials (such as PE kit for school activities) so they 
take an active part in school life. 
COST: £1000 

PSA and HT work 
with families who 
need support with 
purchasing uniform 
and other essentials 
for their child.  

PSA  
HT 

 

Total Budgeted Cost  £38,665 

Total Cost  £114,460 

8. Additional detail 

EEF Teaching and Learning Toolkit:  
Reducing class size 29th August 2018  
Teaching Assistants summary 13th November 2018 

        Social and Emotional Learning 13th November 2018  
Reading Comprehension Strategies 5th September 2018 
Small group Tuition 13th November 2018 
Social and Emotional Learning 13th November 2018 
Oral Language Interventions 23rd November 2018 

 


